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For today in the world, there is a huge number of ways and methods, which teach the English 

language. «English as a Foreign Language» (EFL) was dominant in the second half of the twentieth cen-
tury, and it gave way to a new, suitable realities of the modern world, Global English. 

There is no single approach to teaching English, a single motivation in its teaching, a single curric-
ulum or a teaching tool, a single way of assessing knowledge and skills. There is also no one variant of 
the English language that ensures the achievement of learning objectives. 

In the terminology of the famous British methodologist David Graddol, the «English language 
model» is not one of the variants (British, American version) of the language, but a complex that includes 
methodological questions and questions of choosing the English language variant. It becomes clear that 
these questions are inseparable from each other. The content of the content depends on many factors, 
including the age of the learner, and also in what quality is English used: as a means of intercultural 
communication, for survival in communicating with native speakers or for recreation in English-speaking 
countries. Many stakeholders are involved in the learning process, each of which has its own interests. 
Trainees, their parents, teachers, governments, employers, publishers, experts - they are all interested in 
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the educational business. Of course, there are disputes about teaching English, using the best ap-
proaches and techniques. These disputes revolve around two traditional models: English as a Foreign 
Language (EFL) and English as a Second Language (ESL). 

English as a foreign language (EFL). This is the creation of the nineteenth century, used to teach 
classical languages. The purpose of his training is to highlight the importance of teaching the cultures and 
societies of native speakers; emphasize the central role of methodology in disputes about effective learning; 
highlight the importance of imitating the language behavior of the native speaker. In the EFL methodology, 
the trainee is seen as an outsider, like a foreigner, one who is trying to get permission from a target audience 
to learn the language. The language of instruction is always someone's native language. The learner is 
regarded as a language tourist, he is allowed to visit the country, but without the right to live and demands 
respect for the native speakers. Among the modern foreign languages, English has traditionally been related 
to the languages of instruction in secondary general schools, the age of the students was 11 or 12 years. 
English was part of the curriculum, the emphasis was on pronunciation, close to the pronunciation of native 
speakers, on grammar and literature. As part of this approach, the learner was seen as an outsider and a 
loser, despite the level of language proficiency, so only a small number of students reached the standard of 
native speakers. Despite the fact that the EFL has become technological, and transformed by means of 
communicative methods, it has led to modest results in training.  

Global English brings new approaches. ESL and EFL represent two traditions in the teaching of 
English, both appeared in the nineteenth century. Over the past few years, traditional pedagogy has faced 
the need to meet modern world changes, in which the global English language is studied and used. David 
Graddol [1, p. 45] offers three new English models that differ from the traditional models presented: CLIL, 
ELF, EYL. Content and Language Integrated Learning (CLIL) has emerged as an important element in 
the European curriculum. In many countries, a similar method is used with other names, for example, in 
the USA it is called Content-Based Learning (CBL), etc. CLIL is a teaching approach to bilingual education 
in which the content of disciplines, for example, geography or biology, and English are taught together. It 
differs from simple English learning by the fact that the learner does not necessarily have to master Eng-
lish at the advanced level necessary for mastering the subject. This approach is a means of teaching 
school subjects through the language, while providing the necessary language support along with subject 
specialization. CLIL can also be seen as a means of learning the language through studying the content 
of a school subject. It arose as one of the innovative forms of education in Finland in the mid-nineties, and 
was adopted in many European countries, mainly in connection with the teaching of English. There are 
no unified approaches to the question of how CLIL is implemented, there are various practices. CLIL can 
be compatible with the idea of JIT ('Just in time learning') and is considered by some methodologists as 
the main communicative methodology [2, p. 65]. 

Teaching the subject of the school curriculum through English means that teachers should not only 
convey the content of the subject and the language content, but also practical solutions to problems, 
negotiation skills, discussions, class management in ways that characterize pedagogical technologies in 
the teaching of school subjects. In this sense, CLIL differs from ESP. In most cases, CLIL is used in 
general education schools and relies on basic skills in English, which are taught at the primary level. 

CLIL has changed the relationships within schools, and also requires cultural changes that cause 
certain difficulties. English teachers should work closely with subject teachers to ensure that the develop-
ment of the language is satisfied and this implies that there is enough time for contactless time to plan 
and review lessons. English teachers lose their subject in the timetable (few hours), and can take on the 
role of supporting CLIL. Despite the rapid spread of CLIL, the implementation of the methodology is quite 
organic, than some other reform programs. One of the main problems in teaching this method is that it is 
necessary that subject teachers become bilingual (bilingual). This is especially true for Kazakhstan, in 
connection with the fulfillment of the task of trinity of languages. If the English language is taught by CLIL, 
then the assessment of knowledge and skills can be partially accomplished through an assessment of the 
content of the subject. 
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English as an international language (English as a Lingua franca, ELF). English as an international 
language (ELF) is by far one of the most controversial approaches. It raises the same problems as global 
English. Trends in the use of global English are that only some of them involve a native speaker. Sup-
porters of English as an international language (Lingua franca, ELF) suggest that this way of teaching and 
evaluating the English language should reflect the needs and aspirations of a growing number of non-
native speakers using English as a means of communication between non-native speakers. Unlike EFL, 
ELF focuses its attention on the pragmatic strategies required in intercultural communication [3, p. 40]. 
The target model of the English language, in the framework of teaching English as an international lan-
guage (ELF) is not a native speaker, but a fluent bilingual person with a certain emphasis that preserves 
his identity. He also has some communication skills with non-English speakers. The study shows that 
native speakers use English as an international communication inadequately. It is necessary that ELF 
training is part of the work plan for teaching English as a native language. ELF involves a radical revision 
of the way English is taught, and in the event, even if little is accepted, some ideas still affect traditional 
teaching and evaluation practices in the future.  

In fact, changes in the teaching of English in recent years are seen not simply as a fashion in teaching 
languages, but as a deeper idea. English for Children (EYL) is not just an educational, but a political and 
economic project. A large number of states say not only about the need to learn a foreign language, but also 
about the ambitious goal: to make their country bilingual. The European project aims at creating a multilingual 
population. The Government of Colombia plans to make its population bilingual in 10 years with the help of the 
«Social Program for Foreign Languages without Borders». Mongolia declared this in 2004, Chile has the same 
task, in South Korea they want to make English official within the industrial zone. In Taiwan, it is hoped that the 
government will recognize English as the second official language [4, p. 12]. Kazakhstan called mastering 
three languages as one of the priority tasks in the development of the state. 
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В статье говорится о различиях в традиционных и новых методах ELT. Цели и возможности ELT 

обсуждаются в данной статье. 
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